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Abstract— Education in Albania was modernized and
took the example of Western countries, applying Western
texts because, during the Communist period, many fields
of study were forbidden because they had a Western
approach.

This study aims to highlight the application of
interactive teaching methods and the impact these methods
have on increasing interest in the field of study. This was
done through the questionnaire developed among 110
students of the Marketing Scientific Master Faculty of
Economics at the University of Tirana. Of these, 60
students belong to the academic year 2018-2019 and 50 to
the academic year 2019-2020. The analysis of the study is
based on correlation, significance analysis, reliability
analysis, regression, Anova test, and Mann-Whitney test.
The study has resulted that women are the ones who
prefer this study cycle the most; the average of the
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students who follow this study cycle is about segment 7.1-8.
Finding yourself in a subject affects the willingness to
attend an hour of lecture, and information about
interactive teaching methods affects the willingness to
attend an hour of class. Between students of two academic
years, study hours are the same during the week.

Keywords— critical thinking, students, desire to attend
lectures, interactive methods.

I. INTRODUCTION

The study aims to highlight the role of interactive teaching
methods in stimulating interest in their field of study.

CRITICAL THINKING

Critical thinking involves identifying or better
understanding a problem, [1]. Still, the important thing is that
for a specific problem, there are many approaches and
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viewpoints, not based only on a single source but considering
many resources with reflective and evaluative practice, [1].
The most traditional way of teaching is through lectures,
where many facts and figures are collected and interpreted in a
concentrated form and transmitted to students; this method
focuses on memorization rather than on thinking. According to
[2], thinking is low in this way of teaching. Critical thinking is
an approach that is becoming increasingly important in the
educational system because it has a vital role in increasing
students' abilities. Teaching is more oriented towards
developing skills focusing on solving problems, [3]. Many
studies have shown that critical thinking is very important for
education. Therefore, students should focus on developing
essential thinking because not all individuals can create skills
based on critical thinking, [4]. A positive relationship exists
between student success and critical thinking; it has also been
found that implementing critical thinking in schools increases
students’ probability of success, [5]. The newest trend in
teaching is equipping students with skills such as
communication, creation, critical thinking, cooperation, and
creativity; these elements are otherwise known as (4CS). This
method is efficient if the results from the students are high.
The leading indicators are critical thinking, continuous
transformation, the capacity to work anywhere in the world,
and the ability to lead; since they are students of the 21st
century, students must apply these skills and not only master
them, [6]. The skills of the 21st century are essential for
students because these students receive knowledge that has the
continuous transformation and dynamics of the market and
economic parameters, [26]. Including critical thinking in
teaching increases learning efficiency, [7]. Critical thinking is
a very complex activity; this was more evident during the
pandemic period, when interactive methods had more demand
for technology in education, and the part of critical thinking
was more challenging to identify, [8]. Integrated education
deals with all forms of education, including face-to-face and
integrated learning, elements that increase the diversity of
definitions around critical thinking, [9].

Interactive methods

There are four models of integrated learning that have to do
with interactive methods, [10], such as:

The rotation model.
It involves teaching that includes distance, classroom forms,
group projects, supervision, and personalized instruction.

The flex model.

This method can also be used remotely, where students apply
based on demand. The support is two-way, where the teacher
and the students support each other; this support is involved in
small groups, projects, and training.

The self-blend models.

This model has to do with receiving the materials
continuously, and according to the student's requests, when
they read the materials, they need more additional materials.
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The enriched-virtual model

This way combines classroom and distance learning, which is
done within a specific space.

A. Dimensions of Integrated Education

The education that is considered integrated has several
dimensions, [11] such as:

Integrating direct online education and nonnetwork education,
this dimension has to do with the development of learning
through the Internet and the development of learning in the
classroom; for this dimension to be realized, there must be
many resources available such as educational platforms,
approaches and shades closer to reality and inclusive for all.
The other dimension is the integration between self-learning
and collaborative education: It has to do with the individual's
learning, where the focus is time management, the exchange
of knowledge between students, and reviewing the
information they receive from the interaction they have with
teachers.

Another dimension is: Integrating online education content
with regular content: This dimension has to do with ready-
made content, which needs to be adapted to the educational
institution, so it is not personalized. This content is prepared
by the teacher based on his experiences in teaching.

Another dimension is the Integration of formal and informal
education: this dimension has to do with traditional and
interactive forms of teaching. The combination of both
approaches is related to receiving information through the
Internet. Then this information is checked and discussed in
class, an element that increases interactivity in the course.
Some of the methods that are categorized as interactive in
teaching are:

B. Brainstorming

It is a prevalent technique in teaching, where at its core is
expressing an opinion on a specific issue; each student is free
to express his thoughts. Through this method, the teacher
identifies the students' abilities. According to Osborn, group
students generate more ideas than individuals, but many
studies have rejected this approach, [12], [13].

C. Role Plays

This method focuses on logical thinking, analysis, and
developing critical thinking. In this method, students are put
into a specific role, for example, the role of an investor, and
they are placed in front of a concrete situation where a
problem is solved. This method focuses on the student and the
active involvement of students, [14]. This method makes the
learning process more interdisciplinary, reduces the need for
more practice in teaching based on theory, and, most
importantly, creates future specialists. Another advantage of
this method is that it simulates real business situations, an
element that develops skills that cannot be learned from
theory, [15].

D. Case-Study
This method focuses on interaction, where the student learns
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concrete cases that happened. In this method, the student
receives information and sees the solution to a substantial
problem or situation of a real company. These elements will
increase a student's specialization level, [16].

The advantages of interactive methods are the high level of
interaction between the teacher and the students, but also the
exchange of the students with each other, the simulation of
different situations, the increase in the level of creativity and
the research aspect, the increase in the level of argumentation,
learning how to solve other problems. In this way, the teacher
aims to encourage the student's initiative. These methods have
the advantage of increasing the better assimilation of the
material, which helps the students form attitudes and skills for
solving situations related to problems in business. The
involvement of students in real cases created by interactive
methods, combined with the study of compulsory subjects,
encourages them towards scientific research and increases
their research potential, [17]. Interactive methods stimulate
students’ interest, increase their active participation in the
learning process, and increase efficiency in understanding and
learning lectures; the impact on students is very dimensional.
Teaching with interactive methods is often based on distance
learning; this reduces student interaction level, [18]. The
interactive distance learning method, otherwise known as
learning, could be more effective based on the level of
interaction of students with each other, [18]. According to
[19], the lack of interaction disadvantages e-learning, among
other interactive methods. In this way, in addition to the lack
of interaction between students, the most problematic is the
need for more interaction between the student and the teacher,
[20]. Another obstacle to e-learning is the culture in
collectivist and individualist societies. The inclusion of
technology is efficient in teaching when it is part of everyday
life, also from the material base where students must be
equipped with a computer or other equipment to receive
lectures, [21]. Another disadvantage of online teaching is the
sustainability of motivation. In this way of education, it is
significantly reduced, and the lack of self-motivation will
greatly reduce the success of these students, [27].

Students who need to set the time for task completion will
result in a non-completion or delay, an element that affects the
degree of their success. Successful students have a high degree
of organization, self-responsibility, and good skills in
technology, [22]. The students themselves must evaluate the
motivational factors to have a high level of motivation; if they
do not reach the right level, they may be withdrawn from the
course, [23]. Therefore, applying technology in education is
only possible if specific indicators are met.

INTERACTIVE METHODS VS. TRADITIONAL METHODS

A. The advantage of traditional teaching

Traditional teaching methods are based on the teacher, who
serves as a guide, supervisor, and continuous information
provider, including personal opinions or interpretations for the
students. This reduces the level of misunderstanding of new
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information because the teacher presents it in the simplest
possible way, but also, in this way, the teacher's experience is
included. Face-to-face communication promotes the
involvement of students and affects the level of quality. The
teacher also plays an inspiring and controlling role when
students have problems or uncertainties arise. Through the
degree of flexibility, this method reduces these problems
because adaptation to each student's request is made
immediately, [24]. Disadvantages of passive learning include
the assumption that the lesson will be successful and that the
students will be satisfied that their education is the best
possible. Another disadvantage is that the teacher focuses
more on preparing and giving knowledge to the students to
prepare for the exam; the focus is on achieving results in the
exam but also does not give the students more opportunities
for discussion, only questions and answers. Also, through
passive teaching, students may be reluctant to ask questions
and become withdrawn, and high-level skills need to be
applied, [25]. The form of communication in passive teaching
is one-sided, where there are only listeners. To increase the
effectiveness of this method, the teacher must have excellent
communication skills. Otherwise, this teaching method could
be more efficient. This method has low involvement, which
negatively affects student motivation. The student receives the
information and gets the orientation of what to do with that
information, so in a way, they are controlled. This method
focuses on the repetition of data, which leads to the superficial
processing of information rather than the analysis and logical
processing of this information, [26].

I1l. METHODOLOGY

The conducted study is a study with a descriptive
quantitative approach. The study was conducted over two
years, respectively, with first-year students of the Scientific
master’s in marketing, Faculty of Economics, University of
Tirana, for the academic year 2018-2019 and 2019-2020, in
February month. The number of respondents is 110, of which
60 belong to the students of 2018-2019 and 50 from 2019-
2020. The instrument applied in this study is the questionnaire.
The survey included questions when which question is made
of one variable. The questions had a demographic focus and
psychograph, which was distributed and completed physically
in the classroom, with the aim that the students were closer to
the teaching topics. Hence, their thoughts were as realistic as
possible. The data in the study are ordinal and nominal. A
vital instrument applied to analyze the data is the Likert scale,
where each question is evaluated with the numbers 1 to 5. This
scale was used because it better measures the perception of
individuals to be included in the study. The study sample is a
random probabilistic sample, where everyone in the
population has the same choice. To better describe the study's
purpose, correlation, T-test, reliability analysis, significance,
regression, and Mann-Whitney Test were applied to analyze
the data.

This study aims to determine whether interactive teaching
methods are applied and how they affect the increase of
interest and willingly following the subjects of the Scientific
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master’s Marketing.

A. Research context

During this period, for the academic year 2018-2019, students
had a separation due to student protests, while for the
academic year 2019-2020, due to the earthquake in Albania
with a magnitude of 6.3 on the Richter scale, students
conducted their studies in another building.

B. Participants

Demographic description of the population under study

In the study, 110 respondents were taken, of which 60 are
students in the first year of the Scientific Master's Marketing,
Faculty of Economics, the academic year 2018-2019, while 50
are students in the first year of the Scientific Master's
Marketing, Faculty of Economics, the academic year 2019-
2020 of which for the year 2018-2019, 72% of students are
female and 28% are male, while for the year 2019-2020, 81%
of students are female and 19% are male. In terms of age, for
2018-2019, 71% belonged to the 21-23 age segment, while for
2019-2020, 81% belonged to this age segment. Regarding
descriptive characteristics of the students that are related to the
average they had in the Bachelor cycle, it was found that for
the year 2018-2019, 46% of the students have a norm in the
segment 7.1 to 8, while for the year 2019-2020, 55% of the
students have a standard in part 7.1 to 8. Regarding the fact
that the students were or were not in a working relationship for
the year 2018-2019, 55% of them were in a working
relationship during the time they were attending the Master,
while for the year 2019-2020, 57 % of them are not in a
working relationship. Regarding whether the students have
ever worked or not, it turned out that 82% of the students in
the year 2018-2019 worked, while for the year 2019-2020,
77% of the students worked. The academic ambition to
continue the study cycle as a Ph.D., 64% of the students of the
year 2018-2019 will not continue, while for the students of the
year 2019-2020, 71% will not continue the Ph.D. cycle.
Regarding the students' self-perception of their mistakes in the
study cycle that continues for 2018-2019, 39% said that they
consider them suitable, while for 2019-2020, 34% thought
them suitable. Regarding the hours of reading, 45% of the
students of the year 2018-2019 read 4 to 6 hours a week, while
for the students of the year 2019-2020, 34% of them read 0 to
4 hours and 4 to 6 hours a week. Reading additional materials
is applied by 45% of the students of the year 2018-2019, but
this is done rarely and at the teacher's request, while for the
students of the year 2019-2020, 40.4% read additional
materials at the request of the teacher. Regarding the salary
expectations for the students of the year 2018-2019, 60% of
the students expect that their salary at the end of this study
cycle will be over 60,000 ALL, while 57.4% of the students of
the year 2019-2020, the salary expectation is over 60,000 All.
Regarding the suitability of the students with the subjects they
develop in the cycle of the Marketing Scientific Master for the
year 2018-2019, 45% of the students are not suitable for any
topic, while for the year 2019-2020, 46.8% of the students are
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suitable for the marketing strategy subject. For the
development of issues in the Master of Science Marketing
cycle for the year 2018-2019, 40% of the students stated that
the teaching is carried out with traditional methods, while for
2019-2020, 34% of the students said that only the lectures are
given and illustrative materials. Regarding the interactive
teaching methods, 97% of the students of 2018-2019 have
information about these methods, while for the students of
2019-2020, 83% have information about these methods. For
the application of interactive teaching methods for the students
of 2018-2019, 35% of the students said that videos and case
studies are applied, while for 51.1% of the students of 2019-
2020, 2 or more teaching methods are used.

C. Research questions

1. What are the academic ambitions of the students?

How do students self-perceive their efforts to learn?
How many hours do students study during a week?
How many additional materials do the students read?

In which subject do the students find themselves?

How does a typical lesson take place?

Are students informed about interactive teaching
methods?

Which interactive teaching methods are used during the
lesson?

Are there any teachers who apply interactive methods?
Which class do students prefer?

Nogk~wd

9.
10.

D. Data Analysis

To carry out this study from a methodological point of view,
the reliability test and the significance test were first applied to
measure the reliability and significance of the questionnaire in
the function of the fact that the questionnaire measures the
purpose of the study, then to analyze the relationships of the
variables with each other was applied correlation analysis with
Pearson coefficient. While to measure the changes that the two
populations have in the study, respectively, the first-year
students in the academic year 2018-2019 and the first-year
students for the academic year 2019-2020, the Man-Whiney-U
test was applied. The next step has been the application of
multiple regression analysis to create a projection and
equation that can be used to make predictions based on the
variables that are most relevant to the purpose of the study,
such as the desire to attend a lesson, information about
interactive teaching methods, the preferred subject of self-
perception for academic efforts, the application of interactive
techniques, the way of conducting an hour of a lecture by the
teacher.

E. Research Limitations

A limitation of the work is that it only extended over a short
period to study students from other years to create a more
comprehensive panorama.

IV. RESEARCH RESULTS AND FINDINGS

Importance analysis was applied to understand the
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importance of the questionnaire's questions and their
importance if we remove them from the study. The reliability
analysis is presented in Table 1.
Table 1. Reliability analysis
Reliability Statistics
Cronbach's

Alpha Based on
Cronbach's Standardized
Alpha”

0.714

ltems N of ltems

5

746

If we refer to the students' average, if we remove it from the
study, the study loses 52% of its importance, which shows that
this variable is significant. Regarding the study hours variable,
if it leaves the study, then the significance of the study drops
by 66%. Regarding the work relationship variable, with the
removal of this variable, the importance of the study decreases
by 62%. The significance analysis is presented in Table 2.

Table 2. Significance analysis
ltem-Tolal Statstics

Scale Comected Squared Cronbech's

Scale Maan | Vanerce it Hem-Tosal Mutipie Arpha I ltam

Itam Deleted | Itam Dalstad | Comelagon Comalation Deleted

whal was your average

11,1524 6323 ce2 038 520

fast yoor?

% you b morking

10256 -010

Y 820
reletionshp?

how many heurs do you

9.456 035 664

Mudy @ week?

which class co you lke
869
10 sitend?

wrnat imecactive

w
:
g
o

-010 033

METods 0O you Use?

The variable hours that are followed willingly if it leaves the
study, the significance of the investigation falls by 73%. In
contrast, with the removal of the variable, the interactive
methods that are applied if the importance of the study drops
by 71%; these data show that these variables are significant
for the study.

A. Correlation

The result for the correlation is in Table 3 and correspondent
with hypothesis H1: The information students have about
interactive methods affects the identification of strategies for
teaching.

Table 3. Correlation between information variables about interactive
methods and application by the lecturer for the academic year 2018-
2019

Correlations

Have you hewd | Are fhecs sy

ofthose tonchars who

methocs ? use 17

Pearson Comelation 1 131
ane
€0

Have you heard of thase
methods? Sg (2-taleg)
N &0
-13

313

n)

Arn Pwre ay teachers wha  Pasrson Cormistion

use &7 Sig. {2-taled)

N 80

It has resulted from Table 3 shows that the Pearson coefficient
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is -0.131; this indicates that the more information students
have about interactive methods, the more they understand that
the teacher does not use these interactive methods during the
lesson. The negative relationship shows that the variables go
in opposite directions. The hypothesis fails because the sig
condition still needs to be fulfilled. This is valid for students
of the academic year 2018-2019. This shows that information
about interactive teaching methods affects the understanding
of the application or not of these methods.

Table 4. Correlation between information variables about interactive
methods and application by the lecturer for the academic year 2019-
2020

Correlations

Arethera any | Have you heard

teachers who ofthese
methods?
215"

006

use t?

Are there any teachenm whe  Fearson Comsiaton 1

use n? Sig (2-taled)

N

Pearson Correlation
Sig ({2-tailed)
N

Have you heard of these
methods?

It has resulted from Table 4 shows that the Pearson
coefficient is 0.395; this shows that the more information
students have about interactive methods, the more they
understand that the teacher uses these interactive methods
during teaching. The positive and weak relationship shows
that the variables go in the same direction for a certain number
of students. The hypothesis is accepted because the sig
condition is fulfilled. This is valid for students of the academic
year 2019-2020. This shows that information about interactive
teaching methods affects the understanding of the application
or not of these methods.

Table 5. The correlation between the variables of willingly following
the lesson and the application of the methods by the lecturer for the
academic year 2018-2019

Corratations

which cless do e theiw any

you ike o lecturar who use

attend? tham?

176
184
60 &0
176 1
184
60

which class da you like 1o Pearson Cormelation 1

anend? Sig. (2eiad)
N

Pearsan Correlation

e thets any lecturer who
use tham? 5. (21aked|

N

80

H2: does the use of methods affect the attendance of the
desired lesson?

It has resulted from Table 5 shows that the Pearson coefficient
is 0.176; this shows that the more interactive teaching methods
are applied, the more students willingly follow a subject. The
positive and weak relationship shows that the variables go in
the same direction for a certain number of students. The
hypothesis fails because the sig condition still needs to be
fulfilled. This is valid for students of the academic year 2018-
2019. This shows that applying more than one interactive
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teaching method does not impact increasing students' interest
in their field of study.

Table 6. The correlation between the variables of willingly following
the lesson and the application of the methods by the lecturer for the
academic year 2019-2020

Correlations
which class do | ore there any
you like 1o lecturer who
attend? use them?
which class do you kke to  Pearson Correlistion 1 147
attend? Sig. (2-talled) 324
N 50 50
nre there any leciures who  Pearson Corrmlation 147 1
use them? Sig. (2-talled) 324

N 50 50

It has resulted from Table 6 shows that the Pearson coefficient
is 0.147; this shows that the more interactive teaching methods
are applied, the more students willingly follow a subject. The
positive and weak relationship shows that the variables go in
the same direction for a certain number of students. The
hypothesis fails because the sig condition still needs to be
fulfilled. This is valid for students of the academic year 2019-
2020. This shows that applying more than one interactive
teaching method does not impact increasing students' interest
in their field of study.

Table 7. The correlation between the variables of the application of
methods by the lecturer and the way a lesson is conducted for the
academic year 2018-2019

Correfations

are here any how doesa

Ieciurme who use aacn inke
shem? place?
-076

588
50

&0 thare any Kecturer who Pearson Correlation 1

une tham? Sig (2-taied)
N S0
- 075 1

£a8
N GO

how does a lesson take Pearson Correlation

place? Sig. (2-teled)

G0

H3: the development of the lecture class is perceived as an
application of interactive methods.

It has resulted from Table 7 shows that the Pearson coefficient
is -0.075, which shows that the lesson takes place with fewer
interactive methods. The negative relationship indicates that
the variables go in opposite directions. The hypothesis fails
because the sig condition still needs to be fulfilled. This is
valid for students of the academic year 2018-2019. This shows
that students only attend a lesson because of the application of
interactive teaching methods but for other reasons.

Table 8 The correlation between the variables of the application of
methods by the lecturer and the way a lesson is conducted for the
academic year 2019-2020
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Correlations

arw thare any how doas a

lezturer who use wason take
hem? place?

- 335

arw there any ecturer who Puarson Correlation 1

uke them? Sig. (2-twled| o021
N 50 50
how does & leascn take Pearson Correlation 335 1
place? Sig (2-twind) o021
" 50 50

It has resulted from Table 8 shows that the Pearson coefficient
is -0.335, which shows that the lesson takes place with fewer
interactive methods. The negative relationship indicates that
the variables go in opposite directions. The hypothesis fails
because the sig condition still needs to be fulfilled. This is
valid for students of the academic year 2019-2020. This shows
that students only attend a lesson because of the application of
interactive teaching methods but for other reasons.

Table 9 Correlation of variables, finding yourself in a subject and
willingly attending an hour of lecture for the academic year 2018-
2019

Correfations

which class do Do you find

yoni bks = yoursalfin any

e sutjwet?
401

002

80

a0 1

002

N 59

which class do you ike to Fearson Correlation

wtiend? Sig (2-taled)
N

Fearson Carrelation

Do you find yoursel in any

subect? Sig (2-taled)|

80

H4: does preference for a subject influence the willingness to
attend an hour of lecture?

It has resulted from Table 9 shows that the Pearson coefficient
is 0.401, which shows that the more a student finds himself in
a subject, the more he willingly follows an issue. The positive
relationship, on average, shows that the variables go in the
same direction for many students. The hypothesis does not fail
because the sig condition is fulfilled. This is valid for students
of the academic year 2018-2019. This shows that the
preference for a particular subject affects the attendance of a
lecture hour; this variable is essential for the attendance of a
lecture hour.

Table 10 Correlation of variables, finding yourself in a subject and
willingly attending an hour of lecture for the academic year 2019-

2020
Correlations
Which lessan Do you find
would you ke to | yoursslfin any
attend? subjoct?
Whnch lesson would you llke  Pearson Correlation 2y
to attend? Sig (2taled) 027

N

47

subject?

Co you find yourself in any

Feoarson Correlation
Sy (2tailed)
N

32y
oz7

47

47

It has resulted from Table 10 shows that the Pearson
coefficient is 0.323; this shows that the more a student finds
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himself in a subject, the more he willingly follows the subject.
The positive relationship, on average, shows that the variables
go in the same direction for many students. The hypothesis
does not fail because the sig condition is fulfilled. This is valid
for students of the academic year 2019-2020. This shows that
the preference for a particular subject affects the attendance of
a lecture hour; this variable is essential for the attendance of a
lecture hour.

B. Mann-Whitney Test

The result for the Mann-Whitney test is in Table 11,
corresponding with the H5: between the students of the
academic year 2018-2019 and 2019-2020, there is a
difference in the average of the bachelor cycle.

Table 11. Mann-Whitney Test based on the average of two groups of
students.

Test Statistics"

what was your
average in the

bachslorcycle?

Mann-Whitnay U 1003.500
Wilcoxon W 2773.500
Z -2638
Asymp. Sig. (2-talled) 008

a. Grouping Variable: Which academic

year do you belong ta?

Based on Table 11, there is a difference between the groups
whose sig value is less than 5%; this is based on the average
variable. So, hypothesis 5 is accepted. This shows that the
students have different academic levels.

Table 12. Mann-Whitney Test based on the study hours of two
groups of students.
Test Statistics

Sa ore studloni
ne jave?
Mann-Whitney U 1393.500
Wilcoxon W 3223.500
Z -. 109
Asymp. Sig. (2-tailled) 913

a. Grouping Variable: Which academic

year do you belong lo?

H6: Between the students of the academic year 2018-2019 and
the students of the academic year 2019-2020, there is a
difference in study hours during the week.

Based on Table 12, there is no difference between the groups
whose sig value is more significant than 5%; this is based on
the study hours. So, hypothesis 6 is rejected. This shows that
students have the same hours of reading, an element related to
academic efforts.

Table 13. Mann-Whitney Test based on the study efforts of two
groups of students.
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Tl SSiealoxxloe-=a"

=i i vieresmoni
Ferploklet tuala
s

flmrn=-YWhitrisy L)
WIS ST W
=

T80 000
=2850.000
1.350

Aamyy e, e, (Gt -tenlesdd ) 1 -1

. Srouping YWariakbls WWwhich acadsmmic
woar oo you nelang to P

H7: There is a difference in self-perception for study efforts
between the students of 2018-2019 and those of 2019-2020.
Based on Table 13, there is no difference between the groups
whose sig value is more significant than 5%; this is based on
self-perception. So, hypothesis 7 is rejected. This shows that
the self-perception for study efforts is the same.

Table 14. Mann-Whitney Test based on the application of interactive
methods in two groups of students.

Test Statistics®
are there any

teachers who

apply interactive

methods?
Mann-Whitney U 1401.000
Wilcoxon W 3231.000
Z -.107
Asymp. Sig. (2-tailed) 914

a. Grouping Variabkle: Which academic
year do you belong to?

H8: There is a difference in the application of interactive
methods between the students of the academic year 2018-2019
and those of 2019-2020.

Based on Table 14, there is no difference between the groups
whose sig value is more significant than 5%; this is based on
the application of interactive methods. So, hypothesis 8 is
rejected. This shows that the application of interactive
teaching methods remained relatively the same for both
academic years studied.

C. Regression
The results from the regression are based on the hypotheses
below:
H9: the application of interactive methods affects the desired
attendance of lectures.
H10: how a lesson is conducted affects the willingness to
attend lectures
H11: finding yourself in a subject affects the desire to
participate in classes.
H12: self-perception about study efforts affects the willingness
to participate in lectures.
H13: information about interactive teaching methods affects
the desire to participate in lectures.
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Table 15 Regression analysis
Model Summary®
Adjusted R

Std. Error of the
R Estimate

1.882558

Durbin-Watson
2033

Square
564

a Pradictors: (Constant), information about interactive maethods, findng yoursself in a

Mogel R Sguare

604

1 8512

subect, self-parcagtion for study effons, applicatan of methads by the lecturer, the way of
developing an howr of lecture

b Dependent Variable: desire to attend cne hour of lecture

Based on Table 15, the regression equation is good to use for
prediction because the importance of the equation based on
element R2 is 65%, an element that shows that 65% of the
independent variables explain the dependent variable, also the
equation fulfills the condition that there is no autocorrelation.
Based on the Durbin-Watson test condition, the value is 2.03
within the test condition of 1.5-2.5. Also, based on Table 16
ANOVA, the sig value is less than 5%, which shows that the
equation is significant. The fact that the equation is substantial
indicates that the equation is perfect to be used for prediction.
The use of prophecy helps to deal with the impact of
interactive teaching methods in the increase of interest in the
field of study, considering the variables that affect the rise of
interest in the field of study.

Table 16 shows the results of Anova estimation, and the
final equation is as below:

Table 16. ANOVA Result

ANOVA*

Naan Square F

568

Sem of Squares 8¢9

£Co*

10,187

jsa2
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The main equation is:
Y = Bo + B1X1 + B2X2 + B3X3 + ByXy + BsXs

The equation with the coefficient from the Anova table is:

Y = 1.796 + 0.983X, — 0.192X, + 0.416X; — 0.66X,
—0.223X;

E-ISSN: 2074-1316

28

Volume 17, 2023

Equation:
Desire to attend one hour of lecture
=1.796 + 0.983
* application of methods by the lecturer — 0.192
* the way of developing an hour of lecture
+ 0.416 * finding yourself in a subject — 0.66
* self — perception for study efforts — 0.223
* information about interactive methods

D. Discussions

Based on the demographic data, it was found that: Regarding
the period 2018-2019 and 2019-2020, the Master of Science in
Marketing, Faculty of Economics, University of Tirana is
more preferred by women; for this period, the number of male
students has decreased from 28% to 19%, an element that is
also related to the dominance of brain where individuals with
the power of the right part of the brain are more inclined
towards creativity and not to exact sciences.

Regarding the period 2018-2019 and 2019-2020, the Master of
Science in Marketing, Faculty of Economics, University of
Tirana is more preferred by students who belong to the age
segment of 21-23 years; there is an increase from 71% to 81%,
element that shows that young people prefer this study profile
more.

Regarding the average of the studies of 2018-2019 and 2019-
2020, the Scientific Master Marketing, Faculty of Economics,
University of Tirana is in the segment 7.1 to 8; the average has
increased from 46% to 55%. This element shows that students
with an average grade level prefer this study cycle; the fact
that there is an increase shows an increase in the demand for
this study cycle by students with an intermediate grade level
also indicates that the filter for selecting students to continue
this study cycle based on the average grade level indicator 7.1
to 8 has been applied.

For students in a working relationship, while they are
continuing their master’s degree, there has been an increase in
the percentage of students from 55% to 57%. This element
increases the probability that students could be more focused
on this study cycle and that their academic achievements could
be higher. The positive aspect of this element is that if the
students work in the marketing field, they have experience in
the field of marketing. This element increases the probability
that these students will understand the lectures better.
Regarding the students who are or are not in a working
relationship but who have been in a working relationship at
least once, there has been a drop from 82% to 77%; this
element shows that if the students have worked in the field of
marketing, then their practical knowledge of marketing.
Regarding the ambitions for Ph.D. studies, students do not
want to continue the further cycle of studies; this element has
caused an increase in these students from 65% to 71%. The
feature shows that the selected students do not fit the scientific
profile of the study but rather the professional one. So, the
filters applied to assign students to continue the further cycle
of studies did not consider this element.

Regarding study hours, students read 4 to 6 hours in 1 week or
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(on average, 34 minutes to 51 minutes per day); this variable
has decreased from 45% to 36%. The reading frequency is
relatively low, which increases the probability that these
students will not have high academic achievements; the
element further strengthens the fact that the students are in a
working relationship. While reading additional materials
rarely happens when the teacher asks the students to do so,
this element has decreased from 45% to 40.4%. This element
further reinforces the fact that students will have high
academic results.

Regarding the ambitions that students have for the salary when
they finish this level of study, it is over 60,000 ALL for 2018,
while for 2019, there is a decrease of 2.6%. This element is
related to the self-perception that students have about the level
of payment based on their skills in the field of marketing.
Regarding the adaptation to a subject, students for the year
2018 did not adapt to the extent of 45% in any subject, this
shows that the choice of this study cycle by this student was
made without focusing on this field, so the applied filters did
not take it into considering this factor, it also shows that
teaching becomes more difficult for subject lecturers and the
application of interactive teaching methods becomes
necessary, while for 2019, 46.8% are adapted to the marketing
strategy subject.

Regarding the development of the lesson, the students for
2018 stated that to the extent of 40%, it is developed with
traditional methods, while for 2019, they said that to the size
of 34%, it is designed with illustrative materials. This fact
shows that the application of interactive teaching methods has
increased.

As of 2018, 97% of students have information about

interactive methods, while in 2019, there was a decrease of
14%. This element makes it suitable for the students taken in
the study because they have information about interactive
methods and increases the probability that the answers given
about interactive ways are as close as possible to the
knowledge about interactive methods.
As for interactive methods for 2018, 35% were applied with
videos and case studies, while for 2019, more interactive
methods were used. This fact shows that the application of
interactive methods has increased. It depends on the demand
of the students or other factors. It should be investigated what
the reasons were.

E. Significance analysis

Based on the critical analysis, the average student factor is
52% important if we remove it from the questionnaire, and the
work relationship factor during the master's degree is 62%
important if we remove it from the questionnaire. The hours of
reading during a week are 66.4% important if we remove it
from the study. The desire factor to follow the subjects in the
Marketing Scientific master’s is 87.3% important if we
remove it from the study. The application factor of interactive
methods is 71% important if we remove it from the
questionnaire.
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F. Correlation analysis

Based on the analysis of correlations, it has been found that
the first hypothesis H1, based on the study of the data for the
students of the academic year 2018-2019, falls, so the more
information the students have, the more they highlight the
interactive methods, which shows that in reality they do not
they had information about interactive practices, but they
stated that they had, while for the students of the academic
year 2019-2020, the hypothesis is accepted, which shows that
the students had information about interactive methods.
Regarding H2 for both academic years 2018-2019 and 2019-
2020, the hypothesis falls, which shows that the willingness to
attend a lesson is not affected by the application or not of
interactive teaching methods, which shows that the desire is
influenced by other factors and not from the application of
interactive methods or the impact that the application of
interactive methods has is not very high.

As for H3 for both academic years 2018-2019 and 2019-2020,
the hypothesis falls, showing that only one hour of the lecture
is sometimes developed using interactive teaching methods.
Regarding H4 for both academic years 2018-2019 and 2019-
2020, the hypothesis is accepted, which shows that the favorite
subject factor is a significant factor for students to attend the
lecture willingly.

G. Mann-Whitney Test

Regarding H5 being accepted, this shows a difference between
the average of the bachelor’s cycle for the students of the
academic year 2018-2019 and 2019-2020. This element
indicates that the student's academic level is different and that
the probability that these students have high academic
achievements is different.

As far as H6 is not accepted, it shows that the hours of study
during a week for the students of the academic year 2018-
2019 and 2019-2020 are the same. This element indicates that
the hours of study are the same, it also increases the
probability that the academic achievements of the students for
both academic years are approximately the same, but it also
shows the level of effort that the students have; this fact is
further reinforced by hypothesis 7 which does not fall, where
there is no difference between self-perception for their
academic endeavors, these hypotheses fail because their value
is greater than 5%.

Based on hypothesis 8, the application of interactive methods
is the same between the academic years 2018-2019 and 2019-
2020; the hypothesis falls. This shows that either the students
needed to perceive the interactive methods correctly or were
applied at deficient levels, so they did not affect the perception
of the involved students. The hypothesis falls that the value of
sig is more excellent than 5%.

H. Regression analysis

Based on the regression analysis, the equation is 65%
significant, making it a good equation for prediction. Also, the
equation does not suffer from autocorrelation. Based on the
coefficients of the equation, the application of interactive
methods by the pedagogue has a 98% effect on the desired
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attendance of certain subjects. The way the issue is developed
harms the willing pursuit of subjects to the extent of 19.2%;
the preferred subject influences the size of 41.6% the keen
purpose of the subjects, the self-perception of the efforts to
study affect the extent of 6.6% on the willing pursuit of the
subjects, information about methods have a negative effect of
22.3% on the desired purpose of subjects.

Based on the regression analysis, H9 is accepted because the
sig condition is fulfilled; based on this hypothesis, the
application of interactive methods affects the desired
attendance of lectures. Hypothesis 10 is also taken because the
sig condition is fulfilled; based on this hypothesis, how a
lecture class is conducted affects the willingness to attend
lectures. Hypothesis H11 is also accepted because the
requirement is fulfilled; based on this hypothesis, finding
yourself in a subject affects the desire to participate in classes.
Hypothesis H12 is taken because the sig condition is fulfilled;
based on this hypothesis, self-perception in a subject affects
the willingness to participate in lectures. H13 is accepted
because the sig condition is fulfilled; based on this hypothesis,
information about interactive methods affects the desired
attendance of classes.

V. CONCLUSION

Female students prefer the Master of Science in Marketing,
Faculty of Economics, University of Tirana. The students who
choose this study cycle belong to the 21-23-year age group.
Students who attend this level of study have a weighted
average of the Bachelor cycle between 7.1-8. The students
attending this study cycle are in a working relationship. Also,
they have yet to further academic ambitions to continue the
third cycle of Ph.D. studies. Students read 4 to 6 hours a week
or 34 to 51 minutes on average daily. The teaching method is
mainly carried out traditionally, while interactive methods are
not applied at a high level. Students claim to have information
about interactive teaching methods. The more information
students have about interactive forms, the more they
understand whether they are applied. Besides the knowledge
of interactive techniques, other factors influence the desire to
attend a lecture. Students for both academic years have a
difference in the average of the Bachelor study cycle. As for
study hours, application of teaching methods, and self-
perception for study efforts, there are no differences between
students of the two academic years. The application of
interactive techniques, the way of developing the lecture,
finding yourself in a subject, self-perception of efforts, and
information about interactive methods impact the desired
attendance of classes.

A. In conclusion, this research suggests:

To encourage professionals in the field to follow the study
cycle of the Scientific master’s in marketing. To create
conditions through interactive methods such as learning
(through platforms) so that students at work do not miss a
single hour of lecture, but this is based on organizing one hour
of the class through interactive teaching methods. The average
filter in the selection of students should be applied at a level
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higher than 7.1-8

To create indicators during recruitment so that individuals
with ambitions are selected to continue the third cycle of
Ph.D. studies. The selected students should familiarize
themselves with the subjects being developed in advance, and
those who find themselves in at least one subject should be
chosen. To increase the conducting of informative workshops
or training for interactive methods for students. Add training
for teachers for interactive teaching methods, in the function
of massifying these methods. All the above suggestions are in
the framework of increasing the interest of students in
interactive methods and increasing their application in
teaching in the cycle of Master of Science Marketing studies.
The application of interactive methods should be turned into
an approach with a philosophy for this department and the
faculty.
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